Designing materials to help EFL teachers foster multicultural classrooms in a private school in

Medellin

Michelle Johanna Marin Sosa, Luisa Sanchez Bermudez, Alexis Patifio Mufioz

Licenciatura en Lenguas Extranjeras con Enfasis En Inglés
Facultad de Educacion y Humanidades

Universidad Cat6lica Luis Amigo.

Maestro Investigador VI.

Claudia Marcela Suescun Giraldo.

05, 13, 2025.



Abstract

This research addresses the challenges of promoting multiculturalism in EFL classrooms in a
private school located in Medellin. Traditional practices, such as focusing on grammar and using
standardized materials, limit cultural diversity and perpetuate stereotypes. To counter this, the
study designed and implemented contextualized teaching materials to foster intercultural

awareness among ninth-grade students.

Using an action research approach with observation, interviews, and focus groups, the findings
showed that contextualized materials enhanced student participation, motivation, and respect for
cultural differences. The results suggest that incorporating culturally relevant resources in EFL

teaching supports a more inclusive, dynamic, and meaningful learning environment.
Keywords: Multiculturalism, contextualized materials, cultural diversity.
Resumen

Esta investigacion aborda los desafios de promover el multiculturalismo en las aulas de EFL en
un colegio privado de Medellin. Las practicas tradicionales, como centrarse en la gramatica y
utilizar materiales estandarizados, limitan la diversidad cultural y perpetiian los estereotipos. Para
contrarrestar esto, el estudio disefid e implement6 materiales didacticos contextualizados
dirigidos a fomentar la conciencia intercultural entre los estudiantes de noveno grado.Utilizando
un enfoque de investigacidn-accidon con observacion, entrevistas y grupos de discusion, los
resultados mostraron que los materiales contextualizados mejorar la participacion, la motivacion
y el respeto por las diferencias culturales de los alumnos. Los resultados sugieren que la
incorporacion de recursos culturalmente relevantes en la ensefianza de EFL favorece un entorno

de aprendizaje mas inclusivo, dindmico y significativo.

Palabras clave: Multiculturalismo, materiales contextualizados, diversidad cultural.

1. Introduction



1.1 Statement of the problem

Standardized materials that lack cultural relevance, perpetuating stereotypes and limiting
intercultural and multicultural awareness among English language learners. Standardized or
traditional approaches prioritize grammar and Western content, thus marginalizing students' local
identities and reducing interest and commitment to foreign language development and

comprehension.

Despite Colombian policies of bilingualism (Law 115, 1994), teachers' planning in
English classes often do not foster multicultural competence as teachers lack training and
resources and resources to design contextualized materials that reflect the diverse backgrounds of
students towards their needs and interests (Holguin and Morales, 2014; Castillo et al., 2020). This
decontextualization or disconnection causes a disinterest or rejection towards meaningful
learning limiting possible student interests or connections for learning the foreign language; due
to this, it highlights an urgent need for the creation of contextualized materials innovating
planning and fostering culturally relevant aspects for students to promote inclusivity and

multicultural understanding in the teaching of English as a foreign language.
1.2 Literature Review

The teaching of English as a foreign language (EFL) in Colombia has also been
significantly planned by national legislation such as the general education law (Law 115, 1994),
as well as the bilingualism law (Law 1651, 2013) which emphasize that English as a language of
instruction officially prioritizes but tend not to prioritize culturally inclusive pedagogical
practices (Gomez, 2017), only grammar, structured verb tenses, vocabulary are prioritized, but no
highly contextualized or authentic material is prioritized for realities of EFL learners, As well as
standardized materials, thus neglecting multicultural awareness as well as promoting Eurocentric
visions (Henao et al. , 2019; Nuiiez Pardo, 2018). EFL resources and planning remain limited to
allow student participation in different cultural contexts, as standardized textbooks often
represent homogeneous standards and stereotypes rather than contexts that reflect the reality of
students in Colombia (Patarroyo Fonseca, 2017). The decontextualized materials lead to a lack of
linkage between the content of the class and the reality lived by students, which harms

motivation, interest, and future social needs in a globalized world.



As mentioned by Banks and McGee (2010, cited in Castillo et al., 2020) multiculturalism
emerged with the goal of addressing the challenges of diverse student populations through equity,
inclusion, needs and interests, in EFL contexts it implies material that captures the cultural
identity of students as well as respect for worldviews and their traditions (Becirovi¢ & Beslija,
2018), however, according to Holguin and Morales (2014) teachers do not have training or
permission to develop contextualized materials but resort to directed and pre-packaged content,
that is, The public curriculum is not as flexible since modifications cannot be made in real time
according to the needs or realities of the students in English classes and resort to external
agencies that design or develop contextually generalized materials, but teachers who adapt the
content to the realities of their students can increase motivation, respect for other cultures, and

develop intercultural competence (Nuiiez et al. , 2009, cited in Holguin and Morales, 2014).

The use of contextualized materials in English classes has already been widely discussed
by experts such as Kilickaya (2004, cited in Choque & Mamani, 2015), who mention and
promote language learning based on the socio-cultural background of students. On the other
hand, Alvarez (2007, cited in Choque & Mamani, 2015) stresses that effective language
acquisition is based on the adaptation of content to the background, interests, and needs of
students. This conclusion is also supported by the results of Pertuz et al. (2016), they
demonstrated that culturally relevant materials improve participation as well as intercultural
communication among students, for example, in their research students were more motivated
when activities involved Colombian culture in combination with international cultures (Pertuz et
al., 2016, p. 102). These methods not only confirm the legitimacy of students' identities but also
prepare them for effective communication and relationships in real-life situations in multicultural

environments (Byram, 2002).

According to Byram (2002), intercultural communicative competence is the ultimate goal
of multicultural learning of English as a foreign language, according to Bernal Pinzén (2020)
authentic and contextualized materials play an important role in the development of ICC through
the use of cultural activities or news articles, They provide critical intercultural awareness in
which learners investigate cultural variation and thus challenge stereotypes through debates,

lectures and ideals through intercultural communication (Moncada Linares 2016). However, all



these views need to be reinforced to be sustained over time and to overcome deeply rooted

stereotypes (Oberste-Berghaus, 2024).

Despite the advantages of contextualized materials, their application remains problematic
for teachers as they may be institutionally constrained, for example, by standardized curricula or
scarce resources (Holguin and Morales, 2014). Furthermore, as Patarroyo Fonseca (2017)
concluded, even when materials are contextualized, they tend to present only superficial cultural
content and not a deeper implication of cultures in general, as the characters or activities found in
standardized books rarely capture the attention of Colombian multiculturalism. In addition,
students' resistance to English as a social pressure and not as an important skill for the modern
world makes the development of multicultural learning more problematic. All these obstacles
emphasize the need for systemic help in the form of teacher training and policy modifications that
prioritize multiculturalism in EFL (Castillo et al., 2020). In summary, the literature emphasizes
the transformative quality of contextualized EFL materials in promoting multicultural classrooms
with the incorporation of students' cultural realities, as well as intercultural dialogue and
materials or strategies that can foster student engagement and critical awareness to develop

language skills (Pertuz et al., 201).
1.3 Conceptual Framework

Multiculturalism in the classroom stands out for the recognition of multiple cultural
identities within a learning environment, thus promoting equal opportunities for all students to
learn together (Banks & McGee, 2010, cited in Castillo et al., 2020), In the current Colombian
context EFL learning with the traditional approach inevitably ignores this diversity in favor of
standardized materials that promote Eurocentric narratives and stereotypes (Henao et al., 2019;
Nuiiez Pardo, 2018), That is, this practice confines students' access to new worldviews while
suppressing their cultural backgrounds. As Bec¢irovi¢ & Beslija (2018) argue, Students should be
involved in activities that legitimize their linguistic and cultural identities in this way, respect and
intercultural communication between students and the educational space where they interact can
be promoted. This work is in line with this focus on multiculturalism to highlight the need for the
creation of contextualized materials in EFL that reflect the multicultural environment of

Colombia, promoting social justice and inclusion in language acquisition (Castillo et al., 2020).



Contextualized materials are pedagogical materials that are adapted to the cultural, social
and linguistic realities of students, thus promoting motivation in students (Holguin and Morales,
2014), additionally studies by Pertuz et al. (2016) explain how these materials improve
participation by relating language learning to students' realities, i.e., it has been shown that the
integration of Colombian traditions with international ones in English activities increases
motivation and retention on the topics worked on (Pertuz et al., 2016), however, as Patarroyo
Fonseca (2017) points out, Textbooks are still mostly decontextualized and without any attempt
to meet local demands, on the other hand, teachers are key in the design of materials and
curriculum planning, since they can modify the contents to suit the students' interests and at the
same time meet the educational objectives (Nufiez et al., 2009, cited in Holguin & Morales,
2014). The present research adds to the existing knowledge insofar as it promotes materials
developed by teachers to cover or satisfy the gap between standardized curricula and the diverse

contexts of students.

Cultural diversity in EFL classes requires materials and pedagogies that promote
substantive rather than superficial representations in this way can foster in-depth intercultural
knowledge (Byram, 2002; Bernal Pinzén, 2020), according to Oberste-Berghaus (2024)
emphasizes the contribution that language teaching can make to the development of empathy and
critical awareness of different cultures, since the materials currently used do not offer diverse
representations culture, on the other hand, as mentioned by Moncada Linares (2016), argues that
critical intercultural awareness in which students create a vision of their stereotypes should be a
learning objective in the EFL class, since this approach combines theories and recommends that
contextualized materials presented to students as news, thoughts and traditions, will prompt them

to reflect on their own identity and that of others of an educational space (Bernal Pinzon, 2020).

The design of materials for multicultural EFL classrooms requires careful consideration
of the diverse needs and identities of learners (Bernal Pinzon, 2020). For this reason, effective
materials must challenge stereotypes and include authentic cultural content that is contextualized
to the realities of learners (Byram, 2002), as Oberste-Berghaus (2024) points out, these resources
help develop intercultural competence by exposing students to diverse perspectives and
situations. This study builds on these principles by emphasizing teacher-developed materials that

reflect both local and global culture (Moncada Linares, 2016), this approach also aligns with



findings that contextualized materials enhance intercultural engagement and understanding
(Pertuz et al., 2016), while addressing the limitations of standardized resources that often

marginalize students' cultural backgrounds (Nufiez Pardo, 2018).
1.4 Research Question

How does designing materials help EFL teachers foster multicultural classrooms in a private

school in Medellin?
1.5 Objectives
1.5.1 General objective

To explore how the process of designing culturally diverse teaching materials enables
ninth graders in EFL teachers to foster multicultural classrooms in a private school located in

Medellin.
1.5.2 Specific

1. To analyze the current materials used in EFL classrooms at the private school in

Medellin and identify areas where they may lack representation of diverse cultural perspectives.

2. To design and implement new contextualized teaching materials that incorporate

elements of multiculturalism, such as highlighting different cultural backgrounds and traditions.

3. To document the impact of using the newly designed multicultural materials on
fostering a more inclusive and culturally responsive learning environment, by gathering feedback

from both teachers and students through observations, focal groups, and interviews.
2. Method

In order to design EFL teaching materials that foster multicultural classrooms and
promote equity and social justice, we as trainee teachers have selected action research as a
methodological approach, this involves the participation of both researchers and participants to
abort the research question in a practical way, in addition, the specific context in which the data

will be collected is also taken into account. This ensures that the materials designed are more



relevant and effective for the participants, how Lewin (1946) states, “Research needed for social
practice can best be characterized as research for social management or social engineering” (p.
35), It is a type of action research, comparative research on the conditions and effects of various
forms of social action, research that only produces books is not sufficient in this specific context,
as Reason and Bradbury (2006) also states “action research is a framework of inquiry that ‘seeks
to bring together action and reflection, theory and practice, in participation with others, in the
search for practical solutions to issues of pressing concern to people’ (p. 1). In conclusion, action
research is presented as a suitable methodology for designing EFL didactic materials that
promote multicultural, equitable, and socially just classrooms, as it actively engages students and

teachers in the design of EFL materials.
2.2 Context

This study was conducted in school of Medellin, located in the neighborhood of Robledo
in Medellin, it is a private educational institution of Catholic orientation, administered by the
religious leaders, it offers education at the Pre-school, Elementary, Secondary and Technical High
School levels, with specialties in Information and communication technologies and commerce. Its
pedagogical model, inspired by San Giovanni Antonio Farina, seeks an integral formation based

on the gospel, promoting values such as gentleness and firmness in teaching.

The school is located in an urban environment with access to educational institutions, health

centers, and essential services.

2.3 Sample
Participants

The participants in this research were selected through a focus group approach, involving
ninth-grade students from a private educational institution in Medellin, Colombia. The focus
group consisted of students aged between 13 and 15 years. These adolescents belong to a
middle-upper socioeconomic background, characteristic of the institution's demographic profile.
All participants voluntarily joined the study after a thorough selection process that considered

their communication abilities and willingness to the interviews. The research protocol was



approved by the school's ethics committee, and informed consent was obtained from both the

students and their parents or legal guardians prior to commencing the focus group sessions.
2.4 Data collection

The data collection instruments for the research object are participatory observation and
semi-structured interviews. These data collection tools were developed together; some early
researchers, for example, immersed themselves in a culture to study it and observe it while also
conducting interviews (Bernard, 1988; 1994; Stocking, 1983). The modality of data collection
was face-to-face, as we will begin to analyze the students’ knowledge of the cultures of
Antioquia through semi-structured interviews and observations. These tools will provide us with
the flexibility to address participants' prior knowledge and allow interviewees to express their
experiences and perspectives openly. This will help us better understand their needs, suggestions,

and the challenges we face as EFL teachers.

First, we will use participatory observation, which has been an important component of
the semi-structured interview and a longstanding method of data collection for over a century
(Kawulich, 2005). For this reason, we considered observation a fundamental tool for
comprehending the culture and everyday practices of the participants. As Adler and Adler (1994)
stated, it serves as the fundamental base of all research methods (p. 389). One of the fundamental
principles of this method is to understand how individuals naturally construct their realities.
Furthermore, this method, at the outset of our research, will enable us to comprehend the context
surrounding the phenomenon under investigation. We will not only observe but also actively
participate in the activities involving specific materials, providing us with a more detailed and
direct understanding of the effectiveness of using these materials in presenting native cultures in

EFL teaching.

On the other hand, we strongly believe that semi-structured interviews are an integral part
of the qualitative research traditions, helping interviewees find meaningful perspectives on the
impact of the used materials. Likewise, an interview is not only taking us closer to reaching our
objectives, but also this tool allows students to be in a place where their views could clash,
seduce, or enchant since the questions are usually open-ended (Bryman, 2012). Semi-structured

interviews can be an effective tool to assess the level of knowledge of the region's native



languages in ninth-grade students. To carry out the interview, we will have a protocol as
suggested in qualitative research: The Essential Guide to theory and practice. Taylor & Francis.
Savin-Baden, M., & Major (2023:387), it consists of four main parts: the header, the script, the
question set, and the closing. Finally, for this method, planning will first be done, then identifying
the objectives of the interview and the specific aspects of the students' knowledge about the
native languages. The interview will include questions about the students' personal experiences
with native languages, and a representative group of ninth-grade students who can provide
relevant information on the topic will be chosen. While the interviewees are giving their
responses, the researchers will take detailed notes of the responses and relevant observations

during the interview.
2.5 Data Analysis

Once the information was collected and transcribed, a content analysis (CA) process was
conducted to systematically interpret qualitative data from focal groups, interviews, and
observations. As defined by Jacobs & Gheyle (2017), content analysis serves as a methodology to
derive meaning from unstructured content, such as textual or audiovisual data. Krippendorff
(2004) emphasizes its role in generating valid, replicable inferences from texts to their contexts of
use. Guided by Stempel (1989) framework, we addressed four methodological priorities: first,
selecting student interviews, second, developing categories such as “cultural gaps in materials” or
“intercultural engagement”, third, sampling content from transcripts and observational notes, and
fourth ensuring coding reliability through iterative peer review. This approach allowed us to
systematically convert raw data into analyzable insights, focusing on three objectives: analyzing
the cultural limitations of existing EFL materials, designing contextualized intercultural

resources, and assessing their impact.

The analysis revealed that standardized materials in Medellin’s private school classrooms
predominantly reflected Western-centric narratives, marginalizing students’ local cultural
identities. Post-implementation, themes shifted toward enhanced engagement, with participants
noting that the new materials fostered intercultural awareness by integrating Colombian traditions
and global perspectives. Teacher interviews further highlighted improved flexibility in lesson
planning, while student feedback emphasized a stronger sense of cultural belonging. The use of

authentic materials, as suggested by Bernal Pinzon (2020), allowed students to practice “real”



language and engage with diverse cultural contexts, promoting intercultural competence (Byram,
2002). Similarly, integrating news and cultural events into EFL education, as noted by studies
like those in GIST — Education and Learning Research Journal (2018), can enhance critical
intercultural awareness among learners by encouraging them to reflect on cultural differences and

similarities (Hazaea et al., 2014; Moncada Linares, 2016).

By triangulating these findings, the analysis demonstrated how purposefully designed
intercultural materials can bridge cultural gaps and create a more responsive EFL learning
environment. This aligns with the concept of intercultural communicative competence, which
enables individuals to relate effectively with diverse cultural contexts (Bernal Pinzon, 2020;
Moncada Linares, 2016). The study supports the importance of incorporating authentic and
culturally relevant materials to develop students' intercultural awareness and promote a more

inclusive classroom environment (Bernal Pinzon, 2020; Hazaea et al., 2014).
2.6 Ethical Considerations.

This research adhered to strict ethical protocols given the sensitive nature of cultural
diversity studies and the vulnerable adolescent population involved. Informed consent was
obtained from all participants and their parents before the study's commencement, clearly
outlining the research objectives, procedures, and potential risks. The study acknowledged
potential emotional risks, as discussions about cultural diversity might evoke difficult memories
or experiences for some participants, particularly regarding topics like discrimination or cultural
identity loss. To address this concern, a school counselor was available during and after the focus
group sessions. To prevent potential discriminatory behavior among participants, clear ground
rules for respectful dialogue were established. Confidentiality was rigorously maintained through
a numeric coding system that protected participants' identities; only researchers had access to
these codes, with no connection to actual identities. While voice recordings were used to ensure
accurate data collection, no photographs or videos were taken that could expose participants'
identities. All collected data was stored in encrypted files with restricted access limited
exclusively to the research team. Additionally, participants were explicitly informed of their right
to withdraw from the study at any time without repercussions, and a separate consent form was

provided regarding the potential use of anonymized data in future research.



3. Results

The design of contextualized materials in English classes is crucial to foster a
multicultural environment in the classroom promoting respect and cultural identity in the
classroom, this research sought to encourage the design of materials in EFL classes to promote
multiculturalism in a private institution in Medellin through virtual and physical materials, we
concluded that contextualized materials can promote respect, motivation, interest and
contextualized learning through less standardized activities, some participants showed interest in
contextualized activities because it involved the students in a direct way involving their previous

knowledge, experiences, ideals, and beliefs.

Lack of culturally relevant materials in EFL textbooks to promote active

participation

The analysis of the data shows how the design of contextualized materials helps us to
have the students play a more active role in the development of activities. The implementation of
activities with specific cultural elements allowed the adolescents to get involved in a more
meaningful way since the contents were directly related to their environment and their interests.
On the other hand, the students took on a role not only as receivers of information but also as
active learners in the development of the topics, where they shared their points of view,
experiences, and beliefs. Additionally, each time a participant shared his or her ideas, everyone
wanted to listen to each other because they were topics of interest, promoting listening. As some
participants mentioned. Participant 1 “Me gusta este tipo de actividades porque nos permite
salirnos de lo tradicional, normalmente trabajamos mucho en fotocopias de culturas que no
conocemos muy bien y uno no sabe como opinar sobre ellos porque no los conocemos” (I like
this kind of activities because it allows us to get out of the traditional, we usually work a lot on
photocopies of cultures that we don't know very well and one doesn't know how to give an
opinion about them because we don't know them - Participant 1, Interview, March, 2025) The
contextualized materials facilitated active learning and students shared their points of view,

promoting interaction and participation in English classes.

Contextualized materials are those specifically designed to meet the particular needs of a

population within an academic setting, that is why teachers, through an analysis of observation,



identified needs, interests, linguistic and cultural factors that influence learning. When a design of
contextualized materials aligned with the reality of the students is made, these are more
meaningful and attractive to them. Participant 2 pointed out “Nosotros normalmente trabajamos
con paginas del libro para desarrollar todas las habilidades de inglés y a veces no nos acordamos
de lo que hicimos la clase pasada” (we usually work with pages from the book to develop all the
English skills and sometimes we don't remember what we did last class - Participant 2, Interview,
March, 2025). For this reason, the use of contextualized materials strengthens the connection

between content and the students' reality, optimizing and providing more meaningful learning.
Students' stereotypes and biases toward different cultures

Fostering multiculturalism in English classes is a strategy that not only promotes respect
and identity but also fosters inclusion, since by integrating culturally diverse content, students not
only acquire linguistic competence but also explore their tastes and interests in a world highly
globalized by technology. The lack of application of these contextualized materials creates
stereotypes and prejudices, limiting the vision of students and reducing the richness of learning
by promoting biases between different cultures. In this way, students are encouraged to relate to
different forms of expression and sociocultural contexts, enriching learning. However, these
activities must be carried out frequently, as participant 3 points out. “Nosotros hemos hecho
tareas de estas donde podemos elegir la parte que nos gusta, pero solo no las ponen 1 o 2 veces”
(we have done tasks like this where we can choose the part we like, but they only don't put them
1 or 2 times - Participant 3, Interview, March 2025 ). This demonstrates the need to integrate
more multicultural material constantly, guaranteeing cultural identity and respect for other

cultures.

The lack of culturally relevant materials in the standard EFL textbooks limits the
representation of diversity and this can generate some biases in the students' perspectives as
mentioned by participant 4 ”Los personajes de los libros siempre son blancos, rubios o pelirrojos,
altos, flacos” (The characters in the books are always white, blond or red-haired, tall, skinny -
Participant 4, Interview, March, 2025) we can see how these standardized resources can promote
some stereotypes towards other cultures, without taking into account the multicultural diversity of
Colombia. This lack of representation makes it difficult for students to identify with the contents,

as mentioned by participant 5 “No me siento identificado con la culturas que trabajabamos en las



fotocopias de ingles por que menciona cosas que yo nunca he hecho” (I do not feel identified
with the cultures that we worked with in the English photocopies because it mentions things that |
have never done Participant 5, Interview, March, 2025), which shows the disconnection between

the educational material and the reality of the students.

According to our journal, when the students were doing the designed activities they
showed more responsibility, participation, union since they wanted to share their experiences,
perceptions, beliefs and some of the gestures that could be visualized were gestures of doubt,
there were also gestures of jokes about the topic but most of the students were working as a team
and focused on the task. This is evidence that the use of contextualized materials not only
captures students' interest but also fosters a collaborative classroom environment. By allowing
them to relate to their own cultural identity and that of others, it strengthens their sense of
belonging and motivation to learn. In addition, the exchange of ideas and experiences enriches
language comprehension and promotes a more inclusive and meaningful education. Therefore, it
is essential to implement pedagogical strategies that incorporate these materials frequently, thus

ensuring dynamic and relevant learning for students.
4. Discussion

This study analyzed how the design of culturally contextualized materials can support
English as a foreign language (EFL) teachers in promoting multicultural classrooms in a private
school in Medellin. The results showed that contextualized materials promote highly
participatory environments while facilitating students' exploration of diverse cultures. This
coincides with previous research by Pertuz et al. (2016), where they highlight the importance of
designing educational materials that fit the needs of the educational context to achieve
meaningful learning, considering students' prior knowledge” (p. 97). On the other hand, Pertuz et
al. (2016) “success in the application of these materials is that they take into account the
particular traits that define the participants in the educational process. Educational materials must

connect learners from their students from their context with new linguistic experiences”(p. 101).

The participants were two groups of the ninth grade of a private school, where only a part
of the students of each group participated, the first group showed a more active participation by

the use of contextualized materials, the students wanted to share their experiences, interests, or



familiarity with the events or topics proposed in class promoting participation, the second group
had less interest with the EFL classes, and did not feel interest or purpose with the language by
the standardized use of materials, since they did not have much to do with their realities and there
was no meaningful learning. Some authors who also argue, Patarroyo Fonseca's (2017) research
found that the textbook material lacked relevance to Colombian students' daily experiences and
cultural context (p. 91). However, this study promotes the connection of students' realities with
curricular goals by promoting experiences, ideas, understanding, multicultural classrooms, and

meaningful learning.

The design of contextualized materials to promote multiculturalism allowed the
participants to include their realities in the educational contexts in different aspects, such as
experiences, beliefs, and previous knowledge. Promoting multicultural awareness in the
classroom and active participation, as suggested by Fajardo Hernandez and Amaya Rodriguez
(2022) found that the contextualization of materials is the process of identification of materials,
which actually are used in the mainstream classroom, demonstrated how weak English education

is in terms of the creation of a bond between students and materials (p. 7).

The analysis of the information from the participants demonstrated the efficiency of the
application of contextualized materials to promote multicultural awareness, there were seen
positive behaviors and attitudes towards the activities proposed by the researchers, especially
with activities that related more to Colombian cultural events, Pertuz et al. (2016) proposes that
the materials have to be related to content and the target curricula, in addition, as students
advance they learn relevant aspects of general culture, specific knowledge, linguistic components
of the target language in a practical and meaningful way (p. 102). This leads us to believe that the
contextualization of materials has an impact not only at the school level, but also in personal,

cultural, and social environments.

Participants gave opinions as expressed by Participant 5: “Estas actividades son mejores y
mas entretenidas que las que hacian antes” (These activities are better and more entertaining than
the ones they did before - Participant 5, Interview, March, 2025), since by their expressions, their
interest, and the intention to involve the realities of the students in the classes, they were more
involved in the development of the activities. Some other answers as Participant 6 ”Profe la

actividad estd muy buena, pero la verdad no me interesa el inglés y yo sé que es muy importante”



(Teacher, the activity is very good, but the truth is that I am not interested in English and I know
that it is very important - Participant 5, Interview, March, 2025). These responses are biased by
previous teaching processes, causing reluctance to language. The students expressed that learning
English meant a social pressure to have better opportunities, but they do not see it as very
necessary since almost none of their family, friends, or acquaintances use this language to
communicate in everyday life, but with the design of contextualized materials it is intended that
students do not feel a social pressure, but that through these materials they learn about cultures at

a global level to promote multiculturalism and linguistic development (Romero et al., 2021, p.

13).
4.1 Implications

This research on the design of materials to promote multiculturalism in EFL classes
presents relevant findings, such as multicultural awareness, since the materials allowed
participants to explore and value our culture and others in EFL classes, promoting respect,
empathy, and inclusion. We can also highlight the role of teachers as designers of contextualized
materials, to design their own didactic resources based on students' characteristics and interests,
and challenging standardized educational curricula in EFL classes. However, the pedagogical
transformation of the participants with the use of these materials transformed learning spaces into

more participatory and safe spaces to share experiences, opinions, and beliefs.
4.1 Implications and Interpretations

The findings of this study, as mentioned before, underscore the pedagogical and
sociocultural significance of integrating culturally contextualized materials in English as a
Foreign Language (EFL) teaching. Traditional EFL materials often reflect predominantly Western
norms, leading to the marginalization of students' local cultures, weakening engagement, and
reinforcing cultural stereotypes. This study demonstrated that when materials are rooted in

learners' lived experiences, the classroom becomes more inclusive, participatory, and meaningful.

From an interpretative standpoint, contextualized materials provided a space where
students could explore their cultural identities while developing their English language skills.

This aligns with recent research by Avifah and Sari (2024), who argue that teaching deep culture



in EFL promotes critical reflection and fosters intercultural communicative competence. When
students are encouraged to connect language with identity, they begin to view English not merely

as an academic requirement but as a bridge to understanding global and local cultures.

Furthermore, this study reinforces the role of EFL teachers as agents of change. As
Cancino and Nufiez (2023) emphasize, teachers who incorporate multicultural perspectives in
their teaching empower students to develop empathy, reduce cultural bias, and engage in
intercultural dialogue. However, this transformation depends not only on teachers' willingness but

also on institutional support through professional development and flexible curricula.

The research also revealed that occasional inclusion of multicultural content is insufficient
to dismantle entrenched stereotypes. Salkam (2024) underscores the importance of continuous
and sustained integration of cultural diversity in language instruction, showing that long-term
exposure enhances students’ openness, tolerance, and sense of global citizenship. Thus,
implementing culturally responsive materials on a regular basis is essential to foster inclusive

learning environments that reflect both local realities and global diversity.

In conclusion, the implications of this study extend beyond linguistic outcomes. Culturally
contextualized materials are powerful tools for nurturing intercultural awareness, strengthening
students’ motivation, and transforming EFL classrooms into spaces of respect, identity

affirmation, and social justice.
Limitations

The sample of this study is small because it was applied in two groups of ninth graders in
a private urban institution in Medellin, which limits the generalization of the results to other
educational contexts, such as public schools, and also in rural areas. This intervention had a short
period of 7 weeks, which restricts the long-term effects on students' motivation or performance.
The sample groups showed high participation with the contextualized materials, although one
group maintained some resistance, which some factors, such as bad experiences or external
pressures, influence academic performance. On the other hand, the training for teachers in

multicultural knowledge and the creation of the materials may be very limited. Finally, as this is



action-research by teachers in training, it is possible that there is some bias in the interpretation of

the results.
4.2 Conclusions and recommendations

This research project highlighted the transformative role that culturally contextualized
materials play in fostering multicultural awareness in EFL classrooms. The study demonstrated
that when students engage with content that reflects their cultural backgrounds and lived
experiences, they show increased motivation, deeper participation, and greater respect for cultural
diversity. By integrating students’ voices, prior knowledge, and interests into the learning
process, the designed materials not only supported linguistic development but also helped

students develop a sense of identity and belonging.
Limitations

Furthermore, this study emphasized the importance of teacher agency in material design.
Teachers who develop their own resources based on classroom realities can better meet their
students' needs, challenge stereotypes, and foster inclusive, empathetic learning spaces. Although
the study was limited to a specific context, its findings suggest that adopting similar approaches
in other educational settings may contribute to more equitable and responsive EFL teaching

practices.

In conclusion, contextualized materials are not simply pedagogical tools—they are
vehicles for social transformation. By incorporating multicultural perspectives into the language
classroom, educators can nurture intercultural competence and prepare students for meaningful

interactions in a globalized world.
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